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Research Based Gross Motor Instruction

WE WRITE TO READ
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INTRODUCTION

What's In A Name? that are essential in learning symbolic language (including

Peterson Directed Handwriting has been serving schoBEADING SKILLS). In short, handwriting process in-
since 1908. Three generations of the Peterson family h&iiction would be important for children even if written
made unparalleled contributions to the development of i#fork would all be produced on a word processor!
structional methods that make a real difference. Peterson

handwriting specialists aractively involved in teaching |sn’t it ironic

handWriting. The methOdS, deViceS, and materials of instrmat the “Computer excuse” for de-emphasizing handwriting

tionand learning we promulgate have been thoroughly testg@ruction has been proven wrong....by the computer!
revised, and improveid the classroom

) All Symbolic Language Is Learned
Research Based Instruction Adults have become so automatic when they read and write
The Peterson organization has always been recognizedf@y they forget tha®® EADING and WRITING are artificial
scientific analysis of the physical/process skill needs gihguage Over the world there are a multiplicity of sym-
children as they learn to write. And most recently, with t%“c |anguage Systems_ Our written |angumt travel
cooperation of computer scientists and brain function sggsm left-to-right.... and, because of human physioldig,
CialiStS, tOtally ObjeCtiVe data has been gathered USing QH&y a child produces the Symbo's of |anguage is urgent

ting-edge technology - a digitizing handwriting tablet thathat is why Peterson methods are so very unique, compared
records ten handwriting movement functions at the ratetgfcommercial handwriting books.

1000 points per second.

) Simplicity and Ease
This Monumental Researc_h Peterson methods are easy to teach and learn. Since hand-
The type of data that helps scientists around the world to le@fiting is a psychomotor skill you will note that lesson plans

more about human motor control systems and helpsgigvays focus on “how” to write. The sequence of instruction
provide answers to problems associated with disease &Hased on motor control science.

brain damage...now, has revealed important corollaries

GENERAL INSTRUCTIONS

Develop - Practice - Apply The Next Developmental Step

Using this three-step instructional sequence you will helne next step developmentally is called “threading”....if you

your students develop transferable skill. have been using Peterson methods previously you will note
we have called this the NO-LIFT technique since we intro-

Printwriting duced the process back in 1972. THREADING means that

The ana|ysis of movement in motor control research H§I§S.tudent anS.eS....bUt does notlift the penCilforthe second
revealed the importance of teaching and learning muse@lfethird strokes in many lowercase letters.
patterns. Printwriting patterns are best learned by beginners

(in levels K and 1) if teachers focus on a skill called “anchor- pause Many children who receive good
ing” by the motor control scientists. The students make each teacher direction and rhythm prac-
specific stroke needed for a letter in a “one-at-a-time” se- tice in first grade are ready to
quence, step-by-step, with definite stopping points for each begin threading at that level. It
stroke. The student lifts and “anchors” (or touches to add) t should be the preferred process at
next stroke. The anchoring skill is very cognitive untibause  pause the second level.

sufficient practice results in a con-

sistent lettering process following a Teach for Understanding

left-to-right movement pattern for Itis very hard for children to develop good habits and motor
lowercase letters. The anchoring a 1+2 control processes if teachers use practice sheets that children
proach emphasizes the left-to-righ are asked totrace - unless they are used with rhythm direction.
pattern by exaggeration. The exa You will note the lesson plans consistently suggest gross
gerated pattern helps kids to see t motorfingertracing exercises to build fluency and sequence
difference between forms that ar patterns.

most often confused! 149
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What is A Fluent Motor Pattern?

Itis helpful to imagine a picture of a motor pattern. The picture is not complete. It looks like a connect-the-ddtsmpage ta

from a child’s coloring book. Movement of a pencil from dot to dot produces the picture. Three different dot patterns are
shown below. All three are patterns for the same picture - a print letter C. Following the dots in each pattern waill result i

a different number of stops and starts. The number of stops and starts create three different rhythm patterns for the same
picture. What is Smooth Rhythm? Which motor pattern is more fluent?

Start Start

Can anything be done to improve motor patterns for practical legibility and fluency? Yes!

The Regular Lesson Proceedure - The Peterson Method

Teacher control and direction of the lesson is the key to teaching rhythmic patterns that will transfer. Imagine yogare leadi

an aerobics exercise group. Everyone in the group makes the same move at the same time. In this context it becomes clear
that pupils must know what the moves are and also the correct sequence. Communication of these cognitive facts, along with
the rhythm of the moves, is easy using the We Write To Read pupil books and a four-step lesson sequence that is simple and
quick.

Chant the Color/Rhythm, chant the Action Words or count! A little rhythm practice
each day offers real opportunity to develop fluent rhythm patterns for good writing - and
all other symbolic language skills.

Explain the reasons why you ask students to practice a specific way. Also, help students
set specific “skill targets” for practice.

Step 1- lllustrate & Describe.
Emphasize start and end point for each movement in the
sequence.

Step 2 - Write in the air with action word rhythm.
Establish rhythmic movement with this gross motor activity.
The animated letter cards can be used to good advantage here.
It is often helpful to direct the use of different muscle groups
in a series of repititions - right hand, left hand, right elbow,
left elbow, etc.

Step 3- Using action word rhythm, fingertrace the movement
models in the student book.
Make sure the book is held in good writing position and that
pupils are moving the arm as well as the fingers.

Step4- Write and Say - Move the pencil on paper with the
rhythm of the voices.
Itis a good idea to go to unlined paper to establish the pattern
of movement. It will be easier for the child to move with the
voice if we do not demand the use of lines at first. Move to
lines when the pattern is well established.

Airwriting (Use Action Words)

Step 3:
e /

F <=

Fa

B

Fingertrace and Chant
- ]

Gross Motor Cursive Readiness 179



Here are some of the most important factors in teaching handwriting as a process of language:

1. Concentrate on teachitmvercase letters
a. help all students learn tegact starting poinfor each letter.
b. teach theorrect direction of movemenised for each stroke of a letter.
c. show students how the individual strokes of small letters fd#&vto-right sequences.
d. teachprecise stopping pointi the movement pattern for each letter.

2. Build paper placement skill and the related position of the hand, wrist and arm to help establish left-to-right movement
patterns. Students must master paper position to afford the use of correct muscle groups for integration of the movement
patterns and rhythms.

3. Usdarge musclgractice (gross motor) and control thgthm processUndirected practice, particularly trace and copy
activities can be harmful. Students will revert to the use of visual feedback and poor position easily.

4. Have pupils use a descriptive “language of movement” called “action words” in Peterson materials. Integration of rhythm
information for each of the letterforms is crucial to the fluency we seek to enable. When the associated language skills
needed for more fluent text generation develop, the child will begin to reach for the patterns we establish here.

5. Use “eyes-closed” practice to check development of muscle patterns.

6. Listen to the voices when you move to the Write & Say step. At first, you will have trouble getting anyone to chant. The
brain is too busy guiding movements to make the voice work. Keep after the chant. Eyes-closed trials often bring it out
more quickly. Repeat steps 1, 2 & 3 if you cannot get the voices going.

7. Initial trials will not be as precise as the pupil would like. They will need extra coaching on position skills to prevent
reversion to unskilled, pre-school habits.

8. Please remember that pretty letters are a product. Your pupils will focus on the product they produce. The process used
to create the letter could vary considerably. Our objective is to develop a process that will support fluent language
tracking! With practice, correct process can become both practical and beautiful. The process will eventually control the
product in applied work.

9. Each child must master the concept of threading and learn to control the movement sequence. Each child must master
the concept of "writing position." We are starting with print letters to take advantge of patterns that exist from earlier
experience. The existence of good print patterns will free the brain to focus on the new objectives, writing position,
threading with rhythm and lateral arm movement. The result will be slanted print letters. This is not a new alphabet. We
are learning a more efficient way to produce the alphabet they should already know.
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Slant Printwriting Improves The Ergonomics Of The Writing Process For Fluency

All handwriting in Western cultures travels from left to right. Because of the direction of physical movements in writing,
one can increase speed and improve muscle patterns if the tops of the printed letters lean to the right. Slantintjeghe print le
makes the muscles work better. As a result, the transition to cursive is easier too.

Slant print makes it possible for teachers to reteach and improve paper holding, pencil position, and arm entry without adding
new forms at the same time. It helps teachers make handwriting interesting and serves as a means of discouraging pupils to
try cursive independentl\Slanting the printed letters does not require learning new letter patteffise vertical and slant

forms are completely compatible. They are not really “different” from the vertical print letters children learned in
Kindergarten and Grade One. In fact, the slanted print letters appear to be vertical in the right-handed child’s field of visi
when the paper is held in writing position.

Vertical printing is only vertical when you hold the paper in reading position. But if young children hold the papergn readin
position for writing, arm position blocks lateral movement and muscles are not used effectively. The majority of reversals
in first and second grade are a result of trying to write when the paper is held in reading position.

<

A Bb CcDd| | Ao 56 Co LA

Slant Print Looks Slanted In Reading Position

Vertical Print In Reading Position

PHYSICAL POSITION SKILLS

If you have not already done so, please review the position skills section. Fluent movement for cursive demands lateral
movement. To enable easy laterality the child must master good position and learn to use the correct muscle groups. That is
the reason we start this cursive readiness process with print letters.

The child should have patterns for print letters that will allow focus on the position objectives. Good movement with good
position results in slanted forms quite naturally. Overcome resistance to writing position now and integration of cursive lette
patterns will be much easier. We are learning to use cursive movement and cursive muscles with print letters. Cursive muscles
and movement will make print letters slant.
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Pencil Position

If children were able to write with the index finger alone, handwriting would be far easier to teach and learn.
Emphasize the importance of establishing index finger dominance. Our most important goal is to hold the
pencil back far enough from the point to allow the hand to relax and move easily.

We do not say, “l can't.”
Instead, we say, “I'll try.”

Body/desk position

Posture is important because it helps maintain balance and control. This position skill is for good health as much as itis fo
good writing!

Check eye distance.
(11-14 inches)
When the head is
down, it usually
indicates that fingers
are too close to the
point of the pencil.

Lean forwardso the arms
support the upper body.

Chair back,
front legs just under desk.

Space between stomach and desk.

When the child sits too close to the desk,
arms are forced away from the body toward
the sides of the paper.

See paper position/arm entry.

Check desk height
The top of the desk should not
be higher than the lower rib.
When the desk is high it forces
arms away from the body
toward the sides of the paper.
See paper position/arm entry.

Feet back or flat.
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The Important Objective For Fluency Is - THE RHYTHM CONTROL PAUSE

Gross Motor Patterning
Brain function scientists have validated the importance of large muscle involvement in developing

“learned pattern modules” for the symbols of language.... comments from the research are
important for our understanding:

e When the learner uses big muscles for rhythm and movement training the motor control pattern is generalized

stored

in several areas of the brain that complement visual discrimination. Conversely, if the child uses only small muscles, the

learning is only muscle specific....not shared.

e Lesson planning should always include directed, specific large muscle rhythm and control practice (even in upper grades).

Airwriting and fingertracing help to accomplish this objective.
» DirectedAirwriting establishes the rhythm of movement.
* Rhythm of movement can be stored in the pattern.
* Large muscles help teach the smaller muscles.

e AVOID SIZE REDUCTION AS LONG AS POSSIBLE at this level.

For printwriting the lateral arm movement occurs when the pencil is not touching the page.

For cursive the child must learn to control the arm movement with the pencil touching the
paper. That is why we teach all lowercase letters with beginning strokes.

Arm first with finger extension Finger extension first with arm

All four of these strokes use the same muscle pattern, even though they look different!

Slide Right Slide Right
Slant Back Slant Back
Slide Right Slide Right

Slant Back Slant Back
All four of these strokes should use the same muscle groups, even though they look different!

The Important Objective For Fluency Is The Rhythm Pattern -
“Slide Right, Slant left”

Establish position confidence and rhythmic control of these basic strokes first and development
of letterform patterns will be easy and fun!
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WHAT IS LEGIBILITY?

Legibility is a relative term. We prefer to say that “handwriting must be easy to read.” There are six specific subskills tha
combine to make handwriting easy to read and easy to write.

Use these posters to help pupils understand the legibility subskills:
# 1 Letter Formation # 2 Downstrokes

Start letters in

the right place.
"Chop" the baseline.

Move in the
proper direction.

Make basic
strokes correctly.
Check paper holding,

Build letters step-by-step. arm and pencil position.

#3 Size #4 Spacing

Start letters correctly
for better size.

Slide between letters.

Check joiners!

Study the "tall"
and "small" letters. Add ending strokes

to words.

Check your pencil position. Hold the paper and pencil correctly.

#5 Smooth Rhythm # 6 Line Control
Hold the pencil softly.

Use lines for control.

Study the beats
for each letter.

NUMERALS / %/ 7

In first grade Peterson lesson plans included instruction in the forma-

tion of numerals with emphasis on the starting position and simplified
sequences of strokes. f fz ) \?

In second grade the symbols for numeral formation are modified T0
encourage retention of legibility as speed increases. These are the

cursive numerals. We present them in family groups: 0 ,/ X 7

184 We Write To Read, Grade Two



Tools For Success
The Pupil Book And The Position Guide

The picture below illustrates how our pupil book and the self-adhesive position guide are designed to fit on a standard size
school desk. This makes teaching and learning the physical position skills much easier. Together they offer you the ability
to communicate a wealth of information to everyone at the same time. It is well known that children have perceptual difficulty
with transfer to the desk from chalkboard or overhead displays. The fingertrace step is an enormous help with communication
and overcomes the transfer problem in a very efficient and effective way.

The WE WRITE TO READ books have other advantages. They are designed for simplicity and ease of use. The instructional
plan makes it possible for childrenunderstand goals and objectives.

In addition, because the curriculum is so crowded, we provide lesson plans and skill development processes that are very time-
efficient. No arbitrary, time-consuming, irrelevant copybook activities are included in the books. We teach for transfer of
learning by: Developing skill needs, Practicing for muscle training and Applying the skill directly into daily work.

4 N
What is
writing
position?

Where do |
hold my
paper?
Where do | start?
Which way do | move?

Where do | stop?
How do | move?
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CLASSROOM ORGANIZATION AND PREPARATION

- Individual Handwriting Folders

Eric V. We recommend making a file folder for each child (preferably with pockets for easy storage).

Room 22 Children can keep their handwriting book, practice paper, and a writing class pencil in their folders

Ham/wr/fmy to help save time in preparation fqr lessons. It can also serve as a “progress folder” if you have pupils
save papers for periodic comparison.

Pencil Diameter

We recommend a bigger sized
barrel pencil fortwo reasons:
First, the larger barrel separate
the muscles, encouraging more
freedom of movement. Sec-
ond, the bigger graphite slideg
more smoothly on the paper,
producing a wider light gray
linethatis easier for ateacher t
read. If you can only use af
regular #2 pencil be sure pupils
do not sharpen it to a point. A
dull-pointed regular pencil pro-
duces a smoother relaxed grip.

Seating Arrangements

SELECTING PRACTICE PAPER

Most school supply houses offer economical paper that meets
these recommendations - Peterson Directed Handwriting
does not manufacture or sell paper.

Option One

General Practice and Model Testing Preparation
8-1/2 x 7” manila paper ruled the long way with half-inch
lines.

This small-sized paper correlates with the models provided in
the Peterson handwriting books. It makes the learning of
proper position easier for the children.

Option Two

Alternative size for more lateral spacing:
11 x 8-1/2" manila paper ruled the long way with half-inch
lines.

Place desks in frontal position so that pupils have a clear view

of the chalkboard while the teacher is demonstrating  The 11" width provides more lateral space for longer sen-
pupils must copy assignments from the chalkboard, ovesnces and subject application. If this paper is used for model
head, or easel. This does notimply the desks must be strigdit preparation, the teacher should add a word or modify the
regimented. You may arrange desks in many differekt samples to make the completed paper more realistic.
patterns that allow straight-on visualization for the pupils.

Left-handed pupils who are attempting to learn to write gpECIAL NOTE: Half inch lines preferred

in the “sidestroke” position should sit on the right side of

the class as they face the chalkboard.

186

Although many workbooks provide 3/8” ruling, or even 1/4”
ruling, we strongly recommend that specific handwriting
practice be as large as possible for as long as possible to avoid
pencil pinching or squeezing. Research shows that pencil
pressure is debilitating for seven and eight-year-old children.
Smaller vertical spaced lines must definitely be avoided in
printwriting until after cursive readiness has begun.
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LESSON PLANS - Unit One (Weeks 1-6)
Introducing Slanted Print PRE-LESSON ORGANIZATION

OBJECTIVES: 1. Make a handwriting file folder (with pockets) for each
child. Label the folders neatly. Instruct pupils to keep

1. To establish iti kills:
0 estatnsh proper position SKIIs their writing books, paper and pencils in their folders.

A. Body/desk position
B. Paper and arm placement

C. Pencil and hand position (Note: The individual folders can also be used to store

periodic writing samples for continuous progress com-

2. Toestablish basic movement patterns for the formation of parison projects.)

letters:
A. Downstrokes
B. Left-to-right sliding strokes
C. Left-curve round top strokes
D. Right-curve strokes

2. Organize the class. Turn desks to face the chalkboard so
that all pupils can follow your chalkboard demonstra-
tions easily.

3. Seat left-handed pupils on the right side of the room as
3. Toestablish visual memory of all letterforms and numeral they face the chalkboard. Th|s_perm|ts them tq see the
forms. visual models to the left of their body, simulating the
leftward movement they should use at the desk.
4. To devel d and trol.
0 develop speed and confro 4. Establish procedures for pencil sharpening, passing out
paper, using learning aids such as desk triangles, pencil

5. To develop self-evaluation skills.
P grippers, rubber bands, etc.

REGULAR LESSON PROCEDURE 4 - N
1. Use pupil book pages in this fashion:

a. Foldbackthe page sothatonly the page used is visik

b. Place the book in writing position féingertracing
exercises.

c. Describe the stroke-by-stroke movement pattern a
pupils Fingertrace & Say.

d. Replace the pupil book with paper for Write & Say
rhythm practice.

Fingertrace & Say

2. Use standard vocabulary to instruct pupils. Reinforg
visual images by describing the development of lette J
and numerals. Using the "action words" helps rhythm
patterns.

Step One: lllustrate & Describe with Action Words
3. As lessons are introduced:
Step Two: Airwriting with Action Words
a. Use the chalkboard to model the movements and -
visual features of letters. Step Three: Fingertrace & Say
b. Emphasize starting points, line relationships, and cattep Four: Write & Say
trol points.
c. Use “air writing” to help coordinate visual and motor
patterns. Use the Action Words.
d. Describe and explain.

4. Review physical position skills in every lesson. Continue
to emphasize “how to write” during regular subject
areas throughout the day.
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WEEK 1 Neat writing can be fast when you learn to slant.

Slant Capital Letters (Uppercase)

Day One ALBCLOFFCH L IA LT
1. Use pupil book page 3 to teach paper position skills. /\/O/D QADS“ /_ UVM )()/Z

Slant Small Letters (Lowercase) And Numerals

aéc/e/y%//%/m

D
g z /77 0 /ﬁ 7 VARRY v vwr / Z
< 0 ) 9 sy 54 7 £ 7
v S 4 5 g

< S o / @

Learn to hold your arms and paper in writing position!

Fingertrace And Say The Action Words

° Siide Right @ lside right 3. Now turn to page 2 which shows the slant print alphabet:

o . | When you hold the book in reading position the letters are
| slanted, but when you turn the book for good writing position

e t | left-handers will notice the downstrokestgdhe left more.

) ) | Right-handers will notice the downstrokes are straight up and

down when the book is in writing position.

4. Tell students that our muscles can work faster if we learn

to slant letters. Go back to pupil page 3 and introduce the
2. Teach pupils to hold the book in writing position and taagnificent 7" exercise. The exercise helps children learn
fingertrace with action words. Explain to the pupils that i use the correct muscles with the correct type of movement.
second grade we have to learn to write faster, so papgs the muscle pattern that will be used to control fluent
position, arm position, and pencil holding are very importarfursive.
Fingertrace théateral sliding strokesto show how much ———Stop
faster we can move if we use the correct position. Slide
Right-handerpush outto the right. Everyone keeps his/her Slant
arm and hand in the right positidrelow the baselingwhich
allows better left-to-right tracking).

O Stop

Now is the time to help the Ieft-hgpders discover thg S'd§é absolutly sure that every child understands the stopping
stroke process. Lgft handers position the paper as p|ctu.r (ﬂnts. Motor control scientists have identified the urgent
keep the elbow fairly close FO the body, hand under the li Eed to develop this understanding. Fluent movement uses a
and pull the strokes to the right (toward the body). point and shoot strateg¥he pupils will learn how to preplan
and then move to the target. To setthe stage for future fluency
this slide-slant-stop pattern must be achieved by every stu-
dent: 100% competency required! The dynamics of this
rhythmic laterality will also enhance fluent left-to-right track-
ing for reading.

5. Move to unlined paper. Have pupil&ite & Saya giant
sizeMagnificent Sevenmaking an exaggerated slant stroke
from the top right side to the bottom left corriét the entire
paper. Get the voices going as the pencil moves.
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Day Two
1. Introduce pupil page 4. Explain to the pupils that we w

pupil page 4
ill

practice letters that use related movements. Learning
rhythms will be easier that way. Focus on lettetrsandi.

Follow the planned lesson sequence:

1. Establish paper/arm position.
2. Fingertrace with "action words" to establish the sla

Unit One - Slant Print:
Speed and Neatness Can Work Together!
1. Slant 1.Slant 1. Slant 1. Slant Tail 1. Slant 1. Slant Tail
2. Cross 2. Dot 2. Dot 2. Roll Around2. Roll Around
1. Slant
2. Roll Slai 1. Slant 1. Slant L. Slant 1. Slant
2. Roll 2.RollSlant 2 RollSlant 5 poey gang
/) ” 3. Roll Slant U

pattern.

3. Directwrite & saypractice of the letters in sets of three.
Teach pupils to space between sets with the thumb of tqupn page 5

"paper-holding" hand.

Y i

1. Review. Establish position.

2. Followthe same planned lesson sequence and develo
movement patterns for:

These Words All Use The Same Slant Strokes

Can you write neatly without skipping spaces?

~hil - hill - pull pal
oul Al pup 'y

0 the

Put letters close together inside of woxs. Thumbspace between words

) 88 ppp

Day Four

Follow the planned lesson sequence. Introduce and practice:

) Wb

rrronnn o ommm uduu

Note the "u." This letter introduces therk/slant combina-
tion of strokes (sharp top) that will be a major player i
cursive and all of the left curve print fornasd, g, ¢hat will
be the focus next week.

Day Five

n

1. Use pupil page 5 to practice word writing. Continue to
monitor paper/arm position.

2. Show pupils the numerals on page 8. Ask them to identify
the forms that use slant strokes and right curves. Practice
these numerals in math class.

When children write their names in any subject, always use
lines for neatness and control.

Gross Motor Cursive Readiness
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WEEK 2
Pupil page 6

Learn To Slant The Curve

1. Curve 1. Curve 1. Curve 1. Curve
2. Rock Slant 2. Rock Slant 2. Rock Tail 2. Rock Tail
3. Hook

1. Hook Slant
2. Cross

Day Two
/ 1. Use the planned lesson process to introduce l&tters,
ando.

1. Hook Around 1. Hook 1. Hook Around Close 1. Slide
2. Snake 2. Hook Around

2. Practice each letter in sets of 2 or 3 to develop consis-

C 5 0 6 tency. Then practice words and self-evaluate.

Day One

1. Introduce thdeft-curve beginning strokdamily of let- CC 55 00
ters presented on pupil page 6. Demonstrate the way to slant

the left curve by sliding back to the left along the midline.

Follow the fingertracing process as pupils hold the book iDay Three

writing position. Practice the, d, g,andq today. 1. The lowercasemay begin with the "shelf." Start below

the midline, slide to the right and pause before "hooking" the
The COLOR/RHYTHM models show the step-by-stepyund top up and around to the left.

rhythms of these two-part letters. When the color changes
from green to brown, pupils can pause for control. 2. After completing the rhythm pattern, from gross motor

) . practice to application on regular lined paper, reviewdthe
The NO-LIFT lowercase requires an extended rocking Upetters in the family.

stroke that reaches the top line. Pause at the top, retrace the
slant back to the baseline. 3. Practice words and self-evaluate.

Correcéaus The sequence of strokes of lowerca#e
often mixed up by pupils. See teacher / /L A /‘ ]p /
start | handbook page for the game "On The 8 e/ﬂ C7F 6’6

Spot." You may discover a high percent-
age of pupils are reversing the stroke

e e satpom el Tel/ éeg/h

means form
reversal.

Reversals can be eliminated by making sure everyone sty Four

with left-curve stroke. “Make the donut before the door2. Use pupil page 8 to introduce numer@Js5, 8and9.

Watch the start point for lowercase "a" also. Explain to the pupils how important it is to always start
numerals at the top. You may wish to "pretest" pupils by

2. Afterfingertracing and air writing to establish rhythm anldaving a chalkboard lesson to identify anyone who currently

movement, use practice paper. Practice each letter in setv@kes the numerals start in the wrong place.

two or three.

2. Now review all of the numerals and apply good move-

ment patterns in math classes.

3. Asconsistency emerges, try short |
words with good spacing practice:
Day Five

1. Use pupil page 7. Fingertrace, air write, and practice on
paper. Self evaluate slant and spacing.
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These Words use Curve-down and Hook-around Strokes
Can you write neatly without skipping spaces?

[+ + L/ /]
lal, cdl 1dd ddd

/

/ /
Ndd mdd Sun  S0N
[ 7 / 7

lQQL&ZQQCL[Z@SL%QLL

3. Self-evaluate slant, spacing, and formation skills.

WEEK 3
Day One

1. Always review position skills and establistny and
how we practice thoughtfully.

2. Introduce pupil page 9. This week we will finish
practicing the lowercase letters.

The lowercask begins with the standard “slant left” stroke
used fot, t, h, b. Because the major legibility feature is the

midline slant stroke, you may need to provide some indi-
vidual help for pupils who have evidenced confusion with

the capital and lowercage

3. Practice in sets of two or three for consistent movement.
Then practice short words for size, spacing, and smooth-

ness. Self-evaluate.

Day Two
1. Fingertrace thev andx. Use the action words for
rhythm.

2. Practice in sets of two or three and write short words tg

develop consistent movement patterns.

Fingertrace and Say The Action Words

1. Shant
2. Shnt
3. Down

1. Shnt
2. shknt

1. Shnt
2. shnt
3. Shnt
4. shnt

VWLt L

1. Side
2. Shknt
3. Side

1. Down
2. sknt Tail

1. Down
2. Cross

Gross Motor Cursive Readiness

Day Three
1. Practice thg and zusing the planned lesson procedure.

2. Be sure pupils start tlyeexactly like thes. Make the tail
last.

“Watch out for the Squeezles,
They're worse than the measles.”

Days Four and Five
1. Review. Practice words to help establish slant, size,
spacing and relaxed smooth pencil movements.

2. Use the remainder of pupil page 9 and introduce pupil
page 10.

3. Review pupil pages 2-10 and check pupil understanding
of the concepts related to letter formation.

4. Use one of the practice papers and have ponait& the
beginning stroke of each letter with a green crayon.

5. Play "On The Spot" to emphasize the importance of
correct start point and stroke sequence.

Practice or Model Test
Can you write neatly without skipping spaces?

/253 %56 /8570
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WEEK 4

Capital Letter Development

Pupil pages 11-14 present the capitals in basic
stroke family groups. In printwriting capital letters
appear to be very easy because they are all the
same size. However capitals are used in general
writing only about 5% of the time. Lowercase letters
are far more important for reading and regular com-
munication.

To further complicate matters, capital letters were
the original symbols developed ages ago - better
suited for a hammer and a chisel than they are for a
pencil. Capitals are important because they begin
sentences and are used for proper nouns, but it is
best to avoid printing complete words with capital
letters. Label things of special importance using
lowercase letters.

Day One

Day Two

Introduce capitald=, E, and H. After fingertracing, air
writing, and rhythm practice, move to practice paper. Alter-
nate capitals and lowercase letters and practice proper nouns
that use these forms:

Emphasize differences between capital and small letters.

FI e fh

Day Three

1. Introduce capitalB, B,andR. Show the pupils the added
basic strokes and have them identify the movement pattern.
2. Alternate capitals and lowercase. Discuss the differences.

Py Bb Fr

1. Introduce pupil page 11. Discuss the fact thatforimprogl- Wri ds th h ital
ing handwriting the letters are not in alphabetical order. = rite words that use these capitals.
All'twelve of the letters we will practice first begin exactly th

same way. They are easy to learn to slant. Be sure to sﬁ%@y Four

the pupils that the letter parts are really the same as eFingertrace capital® andJ, describe the movement
vertical letters we learned last year. The reason we slant tHHerns.

is for speed and good position.

There Are Capital Letter Families do!
Hold your book in writing positioningertrace as you say the stokes or coidtite and say on @etice paper.
1. Shnt 1. Shnt 1. Shnt 1. Slant 1. Slant
2. Side 2. Side 2. Side 2. Side 2. Slide
3. Side 3. Side 3. Side

[[LF LA

Slant to start then add slides for this family of detter

2. Capitall curves at the bottom and rocks back up to the top
line. Bottom curves are not easy to control. That's why the
Romans useW instead ol for titles on their monuments.

1. Slant
2. Slant
3. gSide

3. Alternate capitals and lowercase letters. Practice words
that use the capitals.

1. Shnt 1. Shant
2. Slide Around

1. Slant Curve 1. Shnt

Rock Up

Be sure pupils fully “see” and understand that thevement

Dd L// U

patternof capitalD and lowercasel are opposites! The other
two letters are very similar in movement.

1. Slant
2. Slide Around

Slant to start then add curves for this family of $etter

2. Using the regular lesson introduce capital$, andl.

3. Alternate the capital letter and its lowercase form and
discuss the differences.

L] 7 1

4. Write proper nouns that begin with these letters:

Linda Laura lom lvan

192
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Day Five All Five Letters In This Family Start With A Hook-curve
1. Review. Use pupil page 12 for name practice. WTrit{ouyour book inwiing posiioningerrace zs you say the siokes or coutte and say on aice paper.

1. Hook 1. Hook Around 1. Hook 1. Hook Around 1. Hook Around

names of people in your room whose names begin with tf /\ Aound 2. Side Snake Close , Gose

letters that have been introduced.

2. Self-evaluate. O
Practice slanting capital letters by writing names on practice paper Practice writing names that use these lettes. Use the lines for good size

Remember; tall letters two spaces tall and small fetiee space tall. p N
2 S Q
. 70y, ) C O JEEE= G
) [ {
N ) 39 oy {2y
: : : . NPY

(s Ray Ul A
< ;/w\kj ) W [T
LV J Y |
o \ Carl Cnd  Swdh O Quinn

o Foin Hank

N g ) ”& = : Day One

77 %///L) o o \% y | 1. Fingertrace and write in the air. Pretend you are writing
AR / with the bone of your elbow to encourage large muscle

Fose Dana Jerr "y Uk movement.

Can you write the names iwEfpeople in your class that use these capital $&tter CC C\‘g CC 6:7

WEEK 5

The left-curve beginning stroke capital letters provide alote: For balance and maximum legibility we suggest making
other opportunity to refine the muscle pattern used for thd§gC slide below the midiine.

very important lowercase letters that also curve to the left ) . L
initially. In order to improve this movement you may wish ta.' AIternqte capitals and small letters and discuss similari-
have chalkboard lessons to involve larger muscles oncéBF and differences.

twice this week.

3. Apply to words and self-evaluate.

Day One

1. Fold the practice paper in half (down the middle). Dral#@y Two

a slant line from the top-middle down to the bottom lef. Fingertrace capitaBandO. Point out that these forms
corner. Then make a slant&dhat curves (long and narrow)are exactly like the lowercase letters except for size.
around the slant. Retrace tBeseveral times using your

whole arm. Place strong emphasis on the way the left cudsePractice in words and self-evaluate.

swings way over to the left as it travels down toward the

corner of the paper. Notice the “nose” atthe top and the “toé3ay Three

at the bottom. 1. Practice capita and review all five letters.

2. Write names of people, places and important things that
use the left-curve beginning stroke letters.

3. Practice addresses.

Days Four and Five
Review and apply. Emphasize good writing position. Self-
evaluate papers from all subject area classes.

Please remember, slant results when the correct
muscle group is used for the movement and the
position skills are good. These objectives are the
reason for this slant-print, cursive readiness
: process. Identify and solve the problems now to
v smooth the introduction of cursive forms.

2. Introduce pupil page 13. Show the pupils how all five o
the letters in this family start with the “nose” below the tog
line and curve up and around.
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WEEK 6

Days One, Two, and Three
1. Practice pupil page 14.

Introduce three letters each day and follow the regular lesson . .
/ %73 /S My 55’3 /

procedures for development, practice, and application.

Lots of Slant Strokes

1. Slant 1.Shnt 2.Shnt 1. Shnt
2. Slant 3.Down 4.Slant 2. shnt
3. Down 3. Down

N/TAA

. Down

. Shnt
Down 1. Down
Shnt 2. Coss

1. Shnt
2. Down
3. Jide

1. Side 1. Down
2. shnt 2. Shnt
3. Side 3. Down

1. Down
2. Shnt

V'

2. Compare capitals and lowercase letters.

BN e

These letters are very different:

No Mm Aa

These letters are almost the same:

Kk Ny

These letters are exactly alike (except for size):

Lz W W X x

Have students focus on
spacing to see if the slant
pattern is becoming
automatic.

Day Four

Print Unit Test Model, Pupil Page 15
Print Unit Test Model

Ve A/
[oU, IVame

/ J
/
We Write To Read 15

Are You Ready to Start the
Cursive Readiness Lesson Plans?

Printwriting should be used for all daily handwriting require-
ments throughout the year. You should be seeing the results
of your slant instruction in the applied work. This is a good
time to start the process approach that will make cursive
handwriting easy for your pupils. The increased laterality of
the cursive movements will help to improve the transfer of
fluent position skills to printed classwork.

Remember, Peterson Handwriting does not actually make a
“transition” to cursive handwriting at the second grade level.
The beginning cursive lessons will present robust, gross-
motor experiences that will be very beneficial for language
skill development. Experience with more than 100,000
second graders each year has shown that even those pupils
who are considered learning disabled, or merely lagging
developmentally, benefit greatly from our directed process
approaches to cursive readiness.

In the majority of cases pupils who have eye-hand coordina-
tion difficulty actually do better when cursive readiness
instruction is applied. The key to helping all of your pupils
is to be sure you have enough time so that you can pace
instruction slowly. Cursive readiness does not pressure the
children to use joined cursive before they have learned the
concepts and physical skills necessary. Starting cursive
instruction now will allow you the luxury of dwelling on
specific needs without fear of running out of time.

If you are concerned about your children because of difficul-
ties they have related to reading and language development,

Review capital letter families, pages 11-14. Practice semd do not wish to begin implementing the cursive readiness
tences for slant, size, and spacing. Emphasize the importggrogram, we have provided an alternate unit for continuing
of holding the pencil back on thpaint and smooth, gray, printwriting practice in the back of this teacher section.

light lines.

Day Five

Practice a paper to be used for self-evaluation or to

forwarded to the Peterson office for needs analysis.

194

If you decide to wait until mid-November (or later) to begin
the basic cursive instruction, please do not reduce printing
size.Print size reduction should be delayed until after the
rlgéaxing benefits of cursive-related exercises and instruc-
tion have begun.
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Cursive Readiness
Introduction

The General Instructions section outlines the thesis and design of cursive handwriting alphabet development.skitle key to
developmentis the application of directed practice in creating good lateral movement, a skill not required for printwriting.

Children have a definite yearning to learn cursive. Research shows that m&@thahpupils entering second grade have
experimented with “curvy” writing before school has started. However most children have not had the opportunity to learn
the importance of the physical aspects that must be learned to be successful. They will labor earnestly, drawing agnd scratchin
what they see older children or adults using as cursive. dreesil product oriented.

They would have no way of knowinghat cursive really iswhy it needs special attention, lwow it can be learned by easy
steps in a scientific manner. Perhaps they won't even care about the sound pedagogy involved with the Peterson method. As
in all things,the key ingredient is the gentle and thoughtful care o0fHE TEACHER !

Develop Concepts and Understanding

The following listing presents a number fatts about cursive relationships and differences compared to printing and
important (specific) skills the pupils will learn this year.

ﬂ becomes ~ T/ / becomes A 0 becomes ~ O

C becomes A" / becomes /ﬂ becomes
0/ becomes /O/ / becomes / 7 becomes 7

becomes? / ; ; becomes”” 277 / becomes j
% becomes / /7 becomes ./~ /7 é/ becomes A/

1. You have already learned many things in printing that will help you in cursive.
a. Fifteen lowercase slant print letters do not change in cursive except that we must learn how to join them together.
b.  Theteacher has to point out thpping pointsin the formation of the print and cursive cousin letters are also the

same (with the exception o&ndq). Those very important control pauses make the Peterson method the most time-
efficient program in the world for teaching skills for fluent practical handwriting!

0 o J A add dead
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2. When we learn cursive we havestiae the pencilatthe 8. Cursive will be very easy, but waveto learn exactly
beginning of every small letter. Those slides are used to jbiow to make three strokes the right way - using the correct
letters together when we are ready to write words. muscles:

. v iy P ave,
'.o' ',—‘ ‘o wr ” te o o’ ’I
. .’ P
. A R —j :/

3. In printwriting some letters use “daffy downstrokes,” but
in cursive there is only one way to slant. Slant allows more  rocker rocks rainbow-rolls left slant
speed. It fits human musculature!

Then we have to learn four combinations of these lines to

’JX% MJ L make letter parts:
Y / y

/ rock + slant = sharp top
4. Some cursive letters will be very different. That's be- ﬂ
cause those printwriting letters cannot be joined easily and rock + slant = loop top
quickly.
ﬂ roll +slant = round top
A // - 6 ..-:/ / _J' /‘ roll + roll back = roll top

5. Spacingis different in cursive. Do you know how we

have to put printed letters real close together in words? WEIl, If you have learned to hold your paper correctly and your

in cursive we have to spread letters apart because of peacil the right way as you practiggu will find cursive

joining strokes! And, instead of thumbspacing at the endwgfiting easy to learn - and fun too!

words,in cursive we learn to make ending strokes that

space words in sentencés Cursive is designed for lateral fluency. But, to take advantage
of the design the child must learn to make the movements
with the right set of muscles...

/0SE sttt A >

6. Sizein printing depends on where you start the prifthese two lateral movements control legibility.

letters, butin cursive size comes from the height of the slid@rghe child tries to use finger muscles to make‘ﬁ‘r//

we make: these moves the traces will not travel to the right.  ©
They need to learn how to control arm movement.

) 1. slide right...
_/__/ 2. Slant back and...

3. STOP for control.

7. Cursive handwriting can be very easy to read! All you /

need to do is learn the shapes ofttps of the letters Can

ou figure out these words? _ .
y g Even though the 4 basic strokes result in shapes that are

visually different, only one set of muscles is used to make

S A e e
T S S s S
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UNIT ONE - Cursive Lesson Plans (Weeks 1-6)
OBJECTIVES: Regular Lesson Procedure

1. To develop competencies in: The following daily lessons should include the basic teaching
sequences dbevelop, PracticeandApply.
. paper placement, arm position
. pencil holding plus relaxation Develop- The pupil book is arranged to assist teachers in
. desk position, body posture presenting the logical sequences of building letterforms.
Each target letter is demonstrateatator/rhythm models.
2. To develop controlled lateral sliding movement (to bEhe first part of the letter is showndgneen The second part
applied to letter formation, size, spacing and rhythm). in brown, and the third part ired. Parts of letters can be
described using the terminologgharp top andloop top.
3. To develop “one-track” muscle extension and retraction
to create the four basic strokes used to make lowercase letterdDdemonstrate in large size on the chalkboard as the step-
by-step sequence is described. Relate the action words to
 right-handerpushrockers and rainbows to the right the movements inthe sequence. lllustrate the start and end
andpull slant strokes back to the left point of each movement and how to move from point to
point as you say the action word.
 side-stroke left-handemull rockers and rainbows to
the right andush slant strokes back to the left 2. Pupilsfold back the appropriate page for the lesson so that
only that page is visible. Identify the start and end points
4. To develop automatizaseline control of each move on your illustration and have pupils use the
pointer finger to touch the points on the model in their
 glide to the right and slant back to the left as one book.
organized muscle pattern
3. Have students "write in the air" as they chant the action
» stop directly on the baseline without curving the slant words with the movements. Repeat the airwriting, always
with the action word chant, using different muscle groups;
5. To produce consistent “look-alike” basic letter parts used (writing hand, elbow, opposite elbow, pretend your head
to learn to write and read nine letterforms. is a huge marker). You can conduct many repetitions of
the pattern in one minute.
sharp tops
4. The pupil book is placed in correct writing position and
. pupilsfingertrace the color/rhythm model as they chant
j / / ﬁ / 4 _//’ the action words with the movements. Again the focus
should be on moving with the rhythm of the action word
chant.

loop tops 5. You will note that during the first unit Peterson Directed
/ Handwriting never shows the typical rocker ending stroke
on individual letter.This baseline control process is
absolutely necessary for rhythmic movement. Digital
samples have identified control pauses as a 100%
6. To produce consistent, relaxed letterforms based on shargcompetency objective.
tops and loop tops.
6. Review the physical position skills carefully for every
lessorand continually refer to these skills throughout the
7. To recognize and read short words, both in “cursive day in every curricular area. Our position guides are
printing” and joined forms. helpful here too!
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Practice - As soon as paper and pencil are applied in the lllustrate a long sliding rocker exercise on the chalk-
lesson your objectives related to “how” we write shoulbloard, chanting as you move, "slide right."

predominate. It will be of no lasting value if thisocess
approachis not emphasized. Copying and tracing, witho J%an R

your direction of the movement using action words, Willocker far to the right as you curve
merely solidify bad habits. 4P

ursive Unit One - Learn To Slide Your Hand And Arm

1. Place the pupil book above the practice paper in writi
position as illustrated in the General Instructions.

=]

| >
2. Practice the target letter with action words in unjoinéd'de Risht / j‘ / / /
“cursive printing” as illustrated (sets of 2 or 3 letters in R ﬁtf | Z z Z
series). stop

3. Observe pupils to identify those who need individuaJ.—J —J —J J—J —J
f

help. Continue to use verbal direction of the rhythm o

each form. All letterforms in this unit come back to thg. Place the pupil book in writing position and fingertrace

baseline for controlControl is vital for muscle pattern- the rocker (rock) exercise. Be sure pupils use theirwhole arm

ing. asthey slide rightand back, over and over again. Explain that
the “rock” movement exercise is just for sliding practice. Be

4. Stress long rocker strokes. Slide rightward for fluencsure that pupils start correctly, sliding along the baseline.

size, spacing, joining preparatiand automatic slant. Be

sure to show pupils that “rocks and rolls” must go to tf®ay Two

right. Rightward movement is accomplished by the arfn Review the rocker exercise on page 17. Review position

or wrist rather than fingers. skills and fingertrace the model.

Apply - The first nine letters you introduce include threg Now fingertrace basic stroke # 1 - Sharp Top. Say aloud,
vowels (, eandu). As soon as pupils demonstrate undefsharp” as you rock and stop at the top line, and say "top" as
standing and consistent muscle movements it is easy to tW slant and stop at the baseline. The slant movement
the joining. However, continue to emphasize baseline pausgguld be fast and straight. Do not curve at the bottom. Have

jUSt before the joining movement beginS: pup”s Say"stop at the base”ne_"
o o slide right
slide right slide right - slant back 3. Fold the practice paper in half and place into correct
slant back slant back - o . i
writing position (high enough to allow the writing arm to rest
. on the large forearm muscle on the desk).
o L] - "
pause pause pausespace 4. Guide pupils to mark the paper to establish "targets" for

. . . , the exercise - baseline at left, top line at the fold and baseline
Point out the ending stroke and explain that endings cre%%in at about half the distance to the fold
good word spacing. '

WEEK 1 1

|
Day One 2 -
1. Use the slant print formsandt. Print them on the 3 / \
|

chalkboard with good space between.

Best paper is:

2. Draw a dashed line at the beginning ofitteeshow the . Manilla, ruled the long
rocker stroke. Draw a dotted line at the beginning of the oy isef B el
show how cursive was invented!
. ) 5. Be sure pupils really move with the voices. Many of them
/ ,/ . Lo will anchor their hand to the desk and try to make a rocker

that's very short or a vertical slant - both indicate finger

3. Open the pupil book to page 17. Show the pupils tWec')vement. Most will revert to visual feedback at first and the

rocker (rock) exercise. Explain that cursive is different. o will stop.Repeat the fingertrace, try again, and

because we have $tide the pencil sideways to begin and empha§|ze the voicesWork for long arm movement with a
t0 join letters. rhythmic beat. Save the paper for comparison with day three.
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Day Three 4. With the book in writing position, fingertrace the exag-
1. Review page 17 and the practice paper from the previgerated sharp top (Rock and slant with arrows) shown on
ous lesson. Mark today's paper to establish guides for thBage 17. Saysharp top” with the movements. Note that the
baseline beginning rock stroke. slant moves straight back to the baseline. It does not bend or
X curve. Call attention to the illustration of width and have

) pupils note the difference between the slant and the the
! / vertical dashed line in the picture.
/' > 1 v _

5. Now with the paper in writing position direct the pupils

A\
“ / through two more iterations of the sharp top exercise. The
objective is to achieve simultaneous movement and vocaliza-
2 / | N / tion of action words.

Cursive Unit One - Learn To Slide Your Hand And Arm

)

)
7S N

2. Emphasize how important the baseline will be for good <
cursive. Have children place the paper in writing position and
pretend to make the rocker (rock) slide along the line and/up

to the middle of the paper using the pointer finger as a pencit.sis. Rigm\ |
After establishing pencil position make the exercise on th
paper. Count rhythmically and ask pupils to sayattieon | M’J'J

wordsas they slide.

3. Describe the rhythm of sliding and slanting by saying:

slide-slant Prepare the paper for day four by folding it a second time.
korl . Have the pupils save the paper in their handwriting folder
roc o? an with the pupil book.
sharp-top | \ \
Direct the pupils to mark the next set of lines in both sections | | |
for additional iterations. \ )L \
| |
Coaching Tips: o =" /roidthe \/
o paper again\ \

to create ‘
four

|
/ - r columns. | *

| !
\ ! N \

 Vertical rockers indi- « Focus on getting the arm toDay Four

cate a lack of arm move- move to the top line targeti. Use pupil page 17. Establish position.

ment. Have pupils "trace first. Then you can switch the

the base" and then rock focus to the baseline target2. Fingertrace the tall sharp tops shown. Show pupils that
up. Check paper position. and get more arm into thateach of the four tall sharp tops starts on the baseline and slides

The hand may be block- movement also. to the top line. The saved paper now offers 4 columns
ing lateral movement.

| | |
Teacher note: The fingertrace step in the teaching process offers /i / ‘
huge perceptual advantages to your students and amazing teaching

| /
|
efficiency to you. We Write To Read pupil books are non-consume // i_// ‘_//
|

and very affordable. Phone 800-541-6328 or use our web store at:
http://www.peterson-handwriting.com ‘
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Day Four Continued WEEK 2
Day One
1. Introduce pupil page 18. Emphasize why we spent so

4. Reteach slant for those who have not learned to slant bEIEN time learning to make that long sliding rocker-rock.
to the left. Curve the upstrokes, not the downstrokes. e shall use that wonderful sliding stroke over and over and

over again in cursive!
5. Fingertrace and write the midline sharp tops. Be sure to

3. Practice and self-evaluate.

stress the sliding rockelvlovement s the key Again, chant | These Cursive Letters Use Sharp Tops
the action words in unison like a chorus.
1. Sharp Top 1. Sharp Top 1. Sharp Slant Curve 1. Sharp Top
‘ \ \ 2. Cross 2. Dot 2. Sharp Top
| | | j '
| J -// _/Z/
S S S S S c é
\
| | | ./
6. Self-evaluate slant and size.
A
Day Five

1. Establish position. Review sharp tops of both sizes.

Demonstrate the cross on the tall sharp top and the dot aboigertrace theolor/rhythm form for each of the four letters
the small sharp top for lettersandi. presented on page 18. When you reach the cushaw the

pupils how different it is from the print form. The two sharp
2. Practice writing the lowercaséwithout ending strokes) tops for theu are close together.
as pupils concentrate on sliding and slanting using good
position. On each attempt ask pupils to check to be sure tBeyPlace each of the four letters on the chalkboard at a low
are sliding to the right far enough to allow enough slant. height (pupil height), then have pupils trace the forms on the
chalkboard in large size to encourage large muscle arm
3. Practice writing the lowercasg@vithout ending strokes). movement. Describe the strokes. Be sure pupils stop at the
Concentrate on good slides, good slant, and baseline confgftom.

4. Write the wordt in cursive printing using good rhythm

Day Two
Say the strokes aloud. 1. Use pupil page 18 again for letter formation visualization.
sharp sharp dot cross 2. Establish writing position (posture-paper-pencil). Use
top y ——/' practice paper folded into quarters, review lettexsdi.

3. Work for very soft pencil holding that produces smooth

5. Self-evaluate. gray pencil lines.

6. If the pupils demonstrate consistency in sliding, slanting,
pup y g nIia Three

and line control, you may want to show them how easy it )
to connect these two letters together. 1. Introduce cursive. Make the letter on the chalkboard.

Emphasize the sharp top. Slant back to the left and curve the
—w bottom in to touch the beginning stroke.
2. Fingertrace the model on page 18 and describe the rhythm
sharp sharp  rocker finish of the letter. Practice the rhythm in the air.
top top
3. Place the paper in writing position and writeghsiding
7. If this first attempt at connecting indicates size, spacirije beginning stroke over to the first fold on the paper.

slant or line control miscues, continue to repeat the instrégmphasize sliding and slanting. Make the letter again,
tions. sliding to the fold for better lateral movement.
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4. lllustrate the and then thein cursive printing: Day Five
4 1. Reviewrockers, sharp tops, and their application to letter-

_ S V4 form development.

2. Work on position, lateral movement, slant, size and line
5. Have pupils repeat this on their paper. Check slidggntrol.

slants, and control pauses.

3. Self-evaluate.
6. One can also demonstrate the cursive printing used for the

word sit: ,
A WEEK 3

Day One

Emphasize line control and how it helps us learn to join these
letters in words.

Rockers Are Also Used To Begin Basic Stroke # 2, Loop Top

Day Four I I
1. Introduce the lowercase Show the pupils how the print J
formis acursive cousin. Demonstrate on the chalkboard h |

I

two sharp tops in left-to-right sequence create the curs
letter.

J J J J J J
2. Fingertrace the model on page 18 . Use the action wo _/_/ _/ _/_/ _/

Have pupils air write as they describe the two rhythm

pulsations used to create the form. { f f ‘// { {

rite and say on practice paper. Say "loop" as you slide out and up. Say "top" as you slant

3. Follow the lesson procedure with paper position, etc., ptraight back to the baseline.

ractice. Continue to emphasize sliding-slanting and line
(F:)ontrol P g g 1. The nextthree letters in the presentation sequence will be

made with théoop topbasic strokes. Pupil page 19 will help

—M—M -—J/ pupils learn the movement pattern.
® o o

2. The rocker-rock beginning stroke is also used to make
loop tops. Instead of stopping at the top of the rocker and
f retracing the left-slant stroke, the rocker goes up to the proper

4. You may demonstrate how tlewill appear inside of d back to the left as if doi “back
words and have pupils write simple words in cursive printin#?e and curves back fo the [eft as If you are doing a "back-
ip.” Or, like an airplane does a loop. Then the slant

_J/ / straightens out and slants to the baseline.

3. Demonstrate on the chalkboard. Describe the loop top

__,/ _,ﬂ/j movement and make the slant “chop” the baseline (just like

a karate chop).

”

Note: This process is an example of the valuexafggerationin 4. F'”ge”race the exercises in the pupil book. Spend as

helping pupils to understand sliding and slanting patterns. much time as you can to be sure everyone can feel the
difference between loop tops and sharp tops. Explain thatin

5. Ifyou attempt to place two cursive words on the same lifigrsive writingonly letter parts that begin with rockers can

demonstrate the rocker ending stroke as it is used to spetnge size.

words apart.

6. Self-evaluate.
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Day Two Day Four

1. Introduce lowercaseon pupil page 20. Itis nota cursivel. Introduce the cursivie Although this letter is not techni-
cousin. cally a cursive cousin, if you make a slanted pirioh the
chalkboard you can draw a rocker-rock up to the nose and the
top is the same. The problem with curdiigusually the tail.
These Letters Use The Loop Top Basic Stroke The slant cuts through the baseline to the line below and the
Fingertrace and say. Write and say: check paper, arm and hand positions. |Ower IOOp rOCkS Up to the baseline. The ta" ShOUId be narrow
and the form should pause as illustrated.

1. Loop 1.
Top

1. Loop Tail
2. Rock

Fingertrace and say. Write and say: try cursive print then join.

J J J J

2. Use the regular procedure, fingertracing, air writing, etc.

2. Fingertrace the COLOR/RHYTHM model. Describe the
rhythm. 3. lllustrate how the cursive letter will easily join.

TR

3. Follow the regular lesson procedure fordkegelop and

practice phases. Continue to emphasize long rocker-rodk Self-evaluate.
sliding strokes and slant. Becausegh®vementin cursive

is so different it may require extra practice to establisﬂ)ay Five
straight slanted downstrokes. 1. Review. Individualize instruction.

4. lllustrate a word likeseein cursive printing to help 7 ,
2. Practice on unlined paper with “eyes-closed” rhythm

/ 9 2 practice to see if visual and muscle memory are correlating.

. it L4 3. Write and evaluate words in cursive printing using the

_ _ o seven letters we have practiced.
establish proper visual discrimination.

Day Three oy Sy /,//// _
1. Introduce lowercade Slant print amon the chalkboard

and show pupils how the rocker-rock transforms the print . . .
letter into cursive. Priftis a cousin letter. The line pause /’j/ '4///// /Z/j/

control point is also transferable. Show the pupils that the
is exactly like the cursive except for size. j///% //'/Z// Dy

2. Follow the regular lesson procedure for development/ %(,///// %///9 ,/‘,,//Q

practice.

3. When pupils demonstrate their ability to makel thvigh ,4,/,% ,4//% %//Z//

consistent slant and line control, build words in cursive

rinting. .
printing ,/,//// A g g

4. Self-evaluate slant and size.
//Q/j/ it Lt il

Lodo Lol vl
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WEEK 4

Day One

1. Introduce pupil page 21. Lowercase lettessdc have

Day Three
1. Introduce the lowercasdollowing the reguladevelop-
practice-apply sequence.

2. The lowercase cursiveis called a cursive cousin even

rocker beginning strokes but their tops are difficult to d?ﬁough we have exaggerated the model for the development

scribe. We call them “odd tops.” lllustrate then the

step. Research has shown that if one teachestbe the

chalkboard to show the little sliding board before the SIa%cker (like ari with a hook-top) the carryover of legibility

These Two Letters Begin With A Rock But Have Odd Tops
You must add an extra downstroke to make the odd top. Fingertrace and say the
action words until your muscles can “feel the beat."

Rock, Rock Hook,
Roof Slant Slant

The extra moves (roof and hook) cause an odd rhythm.
These letters need more practice for good muscle memory.

is better. Most pupils do not perceive the definite hook at the
top, so it requires some extra emphasis.

3. lllustrate thec in familiar words.

4. Continually point out that all of the £~

e\
letters we have learned so far are bagéedl~ |
line control letters.

5. Self-evaluate.

2. Fingertrace the very deliberately as all pupils say the

strokes aloud like a chorus.

A 4

[ J
slant

trol.

4. Self-evaluate.

Day Two

1. Review the lowercasend give pupils the opportunity to

Day Four
1. Review lowercaseand individualize as needs indicate.

2. Conduct chalkboard lessons to help pupils use their large
muscles and to develop better understanding of movement
and rhythm.

3. Self-evaluate.

Day Five \
1. Continue to review and practice lower-
case letters andc.

2. Practice in sets of two and three. Emphasize sliding along
the baseline to establish better lateral movement and rhythm.

rock, roof-slant

come to the chalkboard to practice large muscle involvement. J —» J —M

2. Use cursive printing to develop pu-
pil understanding of the as it will be

used in words. Add the ending stroke
rocker to space words placed on the
same sets of lines.

3. Self-evaluate.

Gross Motor Cursive Readiness

rock-hook, slant

3. Self-evaluate.
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WEEK 5 Day Two
1. Conduct chalkboard lessons to emphasize large move-

Day One ment, rhythm, and control.

Review pupil pages 17-18, lettdrs, s, u 2. Practice the pulsating slide and slant movement on prac-

tice paper emphasizing size, spacing and baseline control.

Day Two
Review pupil pages 19-20, lettegsl, f.
Day Three
Day Three 1. Introduce pupil page 22. Explain to the pupils the reason
Review pupil page 21, lettersc. for having a handwriting test. If you use paper that is wider

Days Four and Five
lllustrate words and practice cursive printing as pupils refil ynit one Cursive Model Test
letter formation, slant, size, smoothness and control. When you put your name on a paper always use lines for neatness.

WEEK 6 A/ "
Day One / Va e
1. Prior to starting the lesson write several words on t

chalkboard and erase the bottoms of the letters so that the =
are clearly defined. See if pupils can “discover” the word

// / i / y T e Al
/ Vi /- / y/4 A . than 8-1/2 inches, cut the paper off to match the book width
|

or the words can be changed.

/ * Z 2. Practice the words in cursive printing to establish rhythm
Z /A | and control. Then join the letters.
3. Self-evaluate. Make sure the voices are working as the
% ) /’ , pencil moves. Have pupils spell the word out loud writing
L Z . each letter as they "say" it. E )

2. Have pupils fold the practice paper into quarters and
practice various letters with exaggerated beginning strokes -
stretching from one quarter to the next. 7\

? f Day Four /NN

| | | Review the self-evaluation paper. Write the words again as

" ’ you describe each letter using the sharp top/loop top action
words to see if you can help the pupils increase their rhythm

| | | and coordination.

3. Self-evaluate form and slant. Repeat and self-evalukgy Five
size and spacing. Prepare the test for internal self-evaluation or for submission

to Peterson for review and analysis. Have pupils print their
names on the paper using the first set of lines on their practice
paper.
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UNIT TWO - Cursive Lesson Plans (Weeks 7-12)

OBJECTIVES: 4. Explainto the pupils that the tops of trendm in cursive
must be round and not sharp. Tomorrow we’ll learn how to

1. To develop minimum competencies in:
make round tops!

- desk position and body posture
- paper holding and arm placement
- pencil holding and relaxation
Day Two
2. To develop controlled lateral sliding movement (to bk Introduce pupil page 23. Look at the huge exercises.
applied to letter formation, size, spacing and rhythm). Explain to the pupils that the exercises are so large because
we have to learn how to slide.

3. To develop muscle extension and retraction that leads to

consistent slant and muscle patterns. 2. Make alarge rainbow on the chalkboard. Roll over to the
right.

4. To develop baseline control that leads to improved join- I .

ing strokes. 3. Have pupils air-write in unison as they chant “roll right,”

“over-back,” several times. Use different muscle groups;

5. To develop consistent basic strokes using rainbow-roftiting hand, elbow, opposite hand and elbow, foot on the
ing overcurves used to write and read nine more cursieor.

letterforms. . N - _
4. Place the book in writing position and fingertrace the

exercise. Remember to chant the action words in unison.

e ey A /4

Cursive Unit Two -
% Learn To Slide Rainbow-Rollers For Two More Basic Strokes
m d Roll + Slant
Basic Stroke # 3
Round Top

6. To recognize, read and write words both in “cursi ST T T T

printing” and joined. Continue to use the daily lessq

procedure outlined at the beginning of Unit One. pad ( —( [ —( —~(
Develop - Practice - Apply S S S

Roll + Roll

asic Stroke #
Roll Top

WEEK 7 6. Spend the time necessary to be sure pupils understand the

importance of sliding movement.
Day One

1. Onthe chalkboard review the slanted print fanmsdm.
Discuss the way the print letters start at the top. Then shgg_y Three
the pupils that if you make a rolling overcurve from thf_ Review the "
baseline to the first stroke of thet can be a cursive letter.
Then count the round tops (2).

roll" exercise on page 23. Then show the
pupils how to add the slant to the roller stroke. Fingertrace
and describe the movement pattern.

2. In printthen has two tops, but only one of them is a round /7 /7

top. Incursive, both of the tops are round. The roll stroke that
you made at the beginning is going to be the joining stroke.

. . ) Roll-slant or Round top
It's like putting a handle on a mug to make it a cup.

2. Thisis aroundtop. We shall also learn to make the other

3. Show how the rainbow-roller curve creates three roupgsic stroke on this page that will help us make more letters.
tops for a cursiven because it needs to have a joining stroke.
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3. Use practice paper and follow the procedure for develdp- Use the regular lesson procedure to develop, practice and
ing and practicing the rainbow exercise and the round tapply x. Notice that the pair of’'s on page 24 shows a

(with slant) basic stroke. baseline slide blending into a rainbow for the seconthis
blending movement will be used to join round top letters. It
is joiner # 2.

Day Four

1. Review and practice the basic stroke one space tRIRy TWO
Emphasize making the rainbow-roller well to the right. 1. Review the lowercase lIllustrate how the will appear
in words. Continue to cursive-print the words to emphasize
2. Explaintothe class that the lowercagecursive is made control.
from this stroke. Nextweek we will learn to change itinto an
x by making a rocker curve as a crossing stroke. In printing — A =

we crossed down, but in cursive we cross up! j
A S

2. Self-evaluate.

3. Work for consistent basic stroke movement.

Day Five

1. The fourth basic stroke starts out exactly the same wBgy Three

but instead of a slant we must learn to retrace back to the leftintroduce lowercase lettersand m using the regular
with a rainbow retrace. It makes the stroke look like a wavesson procedure.

Explain to the pupils that thell top will be used only five

times in the whole alphabet, but it is important because of the Again emphasize the blended slide-roll joining stroke

letters that use i(d, g, g, 0). illustrated on pupil book page 24.
2. Fingertrace and practice the stroke using the regubar Self-evaluate and discuss.
procedure.
Days Four and Five
WEEK 8 1. Practice tha andm as they appear in words using cursive
Day One printing to emphasize control. Many words can be illus-

1. Introduce pupil page 24. This week we’ll learn to malEEated'

these three letters and use them in words. PP P PR DD
2. Since you learned how to make the round top (with slant)m_//%," m//m_,/:

lastweek, itis very easy to put your pencil on the baseline and

make arocker-rock to cross the slant. Now you have made an . . .
y 2. Have children practice at the chalkboard to emphasize

X in cursive. X .
large muscle involvement and to enable you to observe pupil
understanding of form, movement, slant, size and control.
3. Discuss the fact that all of the letters we have learned to
far are in groups according to their basic strokes:

Three Round Top Letters And A New Joining Stroke Sharp tops .
1. Round Top 1. Round Top 1. Round Top j/%ﬂ
2. Cross 2. Round Top 2. Round Top

3. Round Top

e S e /AN

Slide and roll to join.

P e S 1§ B 7 P £/ Sy
Rocker odd tops
P 77 W

s 2 77 P77 Round tops ﬂ/mm
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WEEK 9
Day One

1. Introduce pupil page 25. Show the pupils thagpthean

Day Two
1. Introduce lowercash. Demonstrate how thk is a

d combination of a tall loop top and a small round top.

k all begin with a tall rocker-rock and continue with a

rainbow-roller as the second part of the letter. Also demo%]- Usl,e thetzl'regclijlar lesson procedure as pre-
strate how these three letters are also “karate letters” beca28S'y outiined.
they come back to the baseline for joining stroke control.

2. Thepin cursive has ataller sharp top because we want"d
be sure to remember how different it must be from some of 2"
other letters in the alphabet. (The cursprés another
example of how we have learned to exaggerate cert
characteristics of letters to assure maximum pupil learnin

3. Fingertrace thp and verbalize the rhythm of the letter.

These Letters Use Rocks And Rolls!
1. Loop Top

1. Sharp Talil 2. Round Hook, Slant

2. Round Top

1. Loop Top
2. Round Top

4. Use the regular lesson procedure for position, movement,

and practice.

5. Demonstrate thgin words for visual discrimination and

word recognition.

6. Self-evaluate.

Emphasize Rhythm & Control Pauses -
Use cursive print!

buf fom fih

%JJ//'/// %JJ'//'///

%J//WJQ

Gross Motor Cursive Readiness

3. Demonstrate the use of then words
“cursive printing” to emphasize con

in Self-evaluate and discuss the length of
53 beginning stroke, slant, and size proportions.

Day Three

1. Introduce lowercade Show how the round top of the

is modified to make a question mark - a very abrupt hook-
slant.

2. Use the regular lesson procedure. Demonstrateithe
words using “cursive printing.”

Days Four and Five
1. Practice the three target letters in sets of three to work for
consistency.

2. Demonstrate and practice long beginning strokes, slant,
size, and spacing.

WEEK 10

1. Fifteen lowercase letters have been introduced so far.
Three basic strokes have been included. All of the target
letters use the baseline for joining control. Devise five

lessons this week to practice and refine the letters.

2. Promote chalkboard practice. Emphasize writing posi-
tion and rhythmic movement patterns. Continually monitor
the three position skills. In daily work, when using printwrit-
ing, stress relaxed pencil holding and excellent paper posi-
tion.
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3. Alarge number of high frequency words in cursive can Be Introduce pupil page 27. Discuss the three target letters
illustrated. Include “tops of letters” analysis. Select spellirigr the week. Use the regular lesson procedure to introduce
words and other vocabulary words from all subjects fand develop the lowercaae

display after erasing the bottoms of the letters:

These Letters Begin With A Roll Top Basic Stroke

A . 1. Roll Top 1. Roll Top
2. Sharp Top 2. Sharp Top

4

|

/

/// /’ % . Slide and roll to join roll top letters.

222 [ / % | /W// L1

1. Roll Top
2. Sharp Tail
3. Rock

4. Review verbal descriptions of all fifteen letters. Practi Z J
on unlined paper with eyes closed to check visual and muscle
memory.
Day Two
5. Use pupil page 26 to practice joinings. Select other three Introduce and demonstrate words that use,thglizing
letter words for size and spacing practice. the cursive printing control device.

6. Discuss the various legibility skills and how pencil hold®- Conduct a chalkboard lesson to help pupils use larger
ing and paper p|acement can make a difference_ mUSC|ES inthe deve|0pment Of the form. ﬁhep”ntwn“ng
that is formed correctly is directly transferable to cursive.

WEEK 11 PIIADDT, AT,
Day One

J/ﬂm-/ /Lﬁm
Cursive Unit Two -

1. Review the roll top on pupil page 23.

Learn To Slide Rainbow-Rollers For Two More Basic Strokes Print words on the board and show pupils how they can slide
alongthe line and roll up to the top of Hte create the joining
B Basic Stroke # 4 patterns.

asic Stroke # 3

Round Top Roll Top
""" L7 %y 'a'
Roll + Roll ” /7 . P
Roll + Slant ° ®

S T ] T
_—7 7 —( —7 — — | DayThree

1. Introduce lowercas When you erase the tallest part of

~/ —~7  _~/ —7 _~/ _—7 | thesharptopth¢andalook alike. Emphasize the height of

the second letter part. You could write the weaddlein
cursive on the board, erase the tall sharp tops to emphasize the

Roll

. o . oin
Explain how the retrace is like slant because it curves \A}%\y
back to the left. Also explain that the roll top basic stroke is
always used with a sharp top.

S —
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2. Usetheregularlesson procedure to develop, practice, BndPractice pupil page 28 to prepare for the test assignment.
apply the formation pattern of lowercade Again, the Self-evaluate, reteach, and discuss the “science” of joining
cursived is directly related to the printwriting)if it is made letters using baseline control. Emphasize ending strokes as
correctly. Many pupils have difficulty witd in cursive natural spacers between words.

because they make the printgdncorrectly. Chalkboard
practice with verbal descriptions can solve the problem. | Unit Two Cursive Model Test

Day Four
1. Introduce the lowercagp This letter is also a cursive / /

cousin, but one must add a rocker upstroke to the tail just | WW
the tail of lowercasé Notice that the COLOR/RHYTHM

form on page 27 shows tlgas a three-count letter. 1P LT

2. Use the regular lesson procedure.

Day Five j E

1. Review. Practice each letter in sets of two and three Tor
consistent movement patterns.

2. Use words for joining stroke practice. Continue to em-
phasize long beginning strokes, line pauses, and good slidina
joining strokes. Words For Cursive Reading Practice

1. Spend this week reviewing to prepare for the Unit Ty AT P J///ﬂjﬂ?’/
model test.

2. Emphasize the stroke-by-stroke development of all / . // //
lowercase letters that have been introduced. LA N _ L)L
3. Conduct chalkboard and other gross motor practice.

, _ ota 7 J/KQ,J,J/
4. Select words from spelling, language or the list shown

the right, to provide decoding practice in cursive writing.

5. Write words on the chalkboard and erase the bottomg
the letters to focus on letter formation sequences. Words v

f, g, andp will help ascertain if reading skills in cursive are //’MJJ//ﬂ\{/ //////‘v/_f/

o Aad A
| ”/ﬁ . "',/A’” /"'| %/J//g// %/M///
I_ﬁv7_4L/'_/ - | /ﬁu/// //&7 o
i maita
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UNIT THREE - Cursive Lesson Plans (Weeks 13-18)

OBJECTIVES: 3. Thejoining strokes required for joining letters above the
1. Todevelop continuing improvementin physical positiofaseline are less frequent but very important because they
are very important for legibility. We call these joining
2. To develop continuing improvement in understandirtfCkeSTARZAN Joiners. You can also call thefiRA-
cursive handwriting. EZE Joiners, FLAG Joiners, SWINGERS - or any word
that will help pupils understand them.

- Letterforms - Spacing
- Slant - Smoothness ABOVE LINE JOINERS
- Size - Joining Control

(midline) - A " D
3. To recognize and read short words in cursive writing. \7 \f

. . SWING TO SHARP TOPS AND LOOP TOPS
4. To learn how to make the eight letters in the lowercase

cursive alphabet that do not join regularly from the baseline. (mjgiine) &= s~ ~_- >
ABOVE LINE JOINING LETTERS:

SWAY TO ROUND TOPS

,/éﬂ‘ _____ j /ﬂ‘ P 4. Be sure to demonstrate the retrace in the sharp top for

lettersw, b, andv that helps maintain legibility of the form
and establishes control for the joining stroke.

BELOW LINE JOINING LETTERS:

7 T 7

Special Notes

1. The lowercase cursive alphabet includes four letters that

are “pesky” to say the least. The above baseline joiniyyEEK 13
patterns required fow, b, v ando require a great deal of

understanding and practice. The use of cursive printing tll%\"[ly One ) ,
is employed so successfully in Units One and Two may Introduce pupil page 29. Discuss the four target letters

continue to be helpful, but the average child would ha\t}éatwe shalllearn next. Demonstrate a few words that begin
difficulty with it at the readiness level. We therefore do ndfith awto help pupils see the unusual way these letters need
show these letters without ending strokes as the formt@goin.

developed. And we showined pairs of letters in pupil .

books. The point of control is marked with a red dot in the W

pupil books.

5. Continue to use the precise strategies for lesson proce-
dures that you have initiated the past twelve weeks.

2. Research has shown that the two baseline joining strokednitiate the regular lesson procedure to develop and

used by the regular eighteen letters first introduced are Bjgctice the formation pattern of the Review the andu,
most frequently used in general writing. discuss the fact that tlehas three sharp tops (although the

third sharp top includes a small slant that is the control spot).
BASELINE JOINERS

Z LS AL
#1 ROCK TO SHARP TOPS AND LOOP TOPS I |

o z o7 i o { ) 3. You can describe the swinging tail of thes if a child
is at an amusement park on an exciting ride.

#2 SLIDE AND ROLL TO ROUND TOPS . Sharp top,

. sharptop, g F A .
. sharp (trace),

. “whee ee!”

1
E:

]

]

1
AWNPE
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Unit Three Cursive - New Places To Start Joining Strokes | Day Three

You swing to join these four Tarzan letters because they end above the baseline! Introduce thd. Use the COLOR/RHYTHM model and the

1. Sharp Top 1. Loop Top regular lesson procedure as previously applied. Self-evalu-
2. Sharp Top 2. Sharp Trace ate
3. Sharp Trace . .

1. Round Top 1. Roll Top

2 S“M-— 2. Rock Days Four and Five

1. Review, practice, and apply. Use words that are on the
J J J weekly spelling list and words from other subjects to model

ﬁ/éMZt iﬁgz and illustrate the joining patterns.
/]/\/y\—/ W 2. Conduct chalkboard lessons to encourage large muscle

use and good rhythm. One can learn a great deal about pupil
understanding and skill development through observation of
chalkboard writing.

Day Two

1. Review the COLOR/RHYTHM model and the joined ) ds wh . s d for the b
pair ofw's on page 29. Practice sets of two and three 3. Write words where cursive printing is used for the base-

Check the retraces in the third sharp top of each and the Higf 1€tters and join on the letters following tveandb.

ker joini trokes.
rocker joining strokes #3 JOINERS ARE USED FOR SHARP AND LOOP

2. Demonstrate the joining of other sharp top and loop top TOPS

letters. w— i e

Be sure to show pupils how the joining stroke can distort the W
letter that follows. Many pupils have great difficulty under-
standing that distortion particularly with tiver and we M

combinations.

3. Write several words that usejoined to a sharp top and M

loop top letter. Erase the bottoms of the letters revealing how
the joiners fronw to the joined letter are the only joiners that
are visible:

LLAA /'/ﬂ/ ///‘—z/._/// | M

I
4. Now demonstrate how round top letters join tonthveith M
a compound curve that rocks and rolls over to the next letter. M
s ST A
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WEEK 14 WEEK 15

Day One 1. Introduce pupil page 30. Practice all four Tarzan Joining

1. Usethe regularlesson procedure to introduce, develop ?gers for the rest of the week. Observe pupils carefully to

practice lowercase Be sure pupils recognize that the shat ent'lfy those who are mak[ng miScues so th"’?t you can
top retrace of the is the same as theandb. rovide small group instruction and short tutorials when

necessary.
2. Many pupils will confuse lowercaseandu.
D frn yyi Tarzan Joining Word Practice

| |
Be sure pupils can describe the letter parts accurately TH / \ 7 'g }77 E 7
should have a nice round top beginning stroke. The poin

control is very important to assure controlled, accurate jo
ing strokes. Practice the letter in sets of two and three

consistency of form, spacing and rhythm. L g
jo O
O Of =
Day Two
Review, practice words. Demonstrate the Taozan join- a” g - 7/

ing strokes. See if pupils can predict which joiner will be us
for various words.

2. Demonstrate and practice reading and writing words that

Which joiner will be used to connect - are used frequently and that are current in all subject areas.

to

74
o Jf WEEK 16
7

" to

LAY

1. The last four lowercase letters are used less frequently.
Day Three Joining presents a challenge because tB&BMARINE
Introduce the using the regular lesson procedures. Emphlatters use a rainbow tail. The joining stroke for connecting
size the small rocker closing stroke. We do not need to retriatéers to thg, y, z andg is at least twice as long as other
theo. Just pause when you close the top of the letter beffimings. Consequently pencil position and paper position

you swing (or connect). problems will cause letterform, size, slant, and spacing diffi-
culty.
Days Four and Five 2. TheJoining Control Point for these four letters is placed

1. Review, practice, and apply. Use current vocabuladthe bottom of the tail.
words that use the 22 letters that you have introduced. _ o

3. lllustrate the two different joiners that are needed to
2. Conduct gross motor exercises and chalkboard ganf@inect these letters.

Project a model then have teams mark control points to score.
#5 ROLL AND ROCK to SHARP TOP and LOOP TOP

LETTERS

OV A S AL

#6 ROLL to ROUND TOP and ROLL TOP LETTERS

3. Self-evaluate, always emphasizing the facts aboutcursive - - - . .5 - - S
writing that you have presented and discussed with the ﬁ f

pupils. / / /
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WEEK 16 Day Three

Day One Introduce they.using pupil page 31 anq Fhe regqlar lesson
1. Introduce pupil page 31. Explain to the pupils that all fogocedure. Joined pairs of hese the #6 joiner, rolling from
letters use the same kind of joining stroke. The target lett S bottom of the tail all the way over to the top of the second
show a dotted rainbow-roller finish stroke from the bottom &f

the tail. The joined pairs show how the curve continues to

move up to form the top of the joined letter. )
Days Four and Five

2. Use the regular lesson procedure - fingertracing, &ir Practice the letterform singly and in pairs. Demonstrate
writing, and emphasis on good position. Introduce the two joining strokes using appropriate words.

These Letters Join From The Bottom Of The Tail. WW
#5 #6

We call these Submarine Letters because they start to join below the
baseline. Be ready for a little extra practice!

1. Sharp Tail 1. RoundTop 1. Round Top 1. Roll Top 2. Conduct chalkboard practice sessions for large muscle
2. Dot > Sharp Tail Bounce Tail 2. Sharp Tail involvement.

3. Practice, self-evaluate, and reteach as needs are revealed.

WEEK 17
J J 7 J I 7 Day One

Introduce thez. Place special emphasis on the double
downstroke. Have you ever seen a “slinky toy” as it goes
down a flight of stairs? The round top slants back to the

Day TWO . . iy baseline and bounces down to the next level.
1. Review thg. Demonstrate the joining of thén sets of
two. This introduces joiner #5, the compound curve blend
(rolling and rocking) up to the sharp top. Also demonstrate A- -
and practice how other letters join to the .

rJ r 2

Some teachers describe the second downstroke as a “shoul-
der” downstroke. Pause at the bottom of the tail before the
rainbow finish (beginning of the joining movement).

Day Two
1. Review, demonstrate how the joining stroke is the same
as the joiner foj andy.

2. The top of th¢ is a simple sharp top and looks like the
If you write words on the chalkboard and erase the bottoffis fthe b ke for th |
the pupils may have difficulty decoding the words. THEP of the eginning stroke for the next letter.

decoding process in this scenario requires a child to demon-

strate his or her linguistic ability and tests one’s visual
memory development. % W

Practice various words. The joiner used depends uponthe

Gross Motor Cursive Readiness 213



Day Three

Introduce thg. Show the pupils that the top of this exactly %/%/%

like the top of theaandq. The reason we waited until nowbaseline

to introduce the letter is because the joining stroke is eotrol 4/

special. Since thgis used frequently in words endingiig ~ 7
children will use the as an ending letter very frequently. Itl'arzan

is the last letter in the control _/Zﬂ.//ﬂ/ﬂ

lesson plan because of

the letterform strokes. 4/ . ‘

Please also show the pu- ﬂ 7 igggﬁrme 'f 7 7' 7
pils the stroke-by-stroke / ' '
compatibility with the

rolltop beginning letters: "¢/ 7 . Size Groupings and Beginning Stroke:

2. Prepare the Unit Three model test for internal evaluation

Days Four and Five small S
1. Practice thgsingly, in pairs, and in words to demonstraté'*®
the joining pattern. J
-/—’/
Continually emphasize the joined letter points of control as
pictured below. e w7 D /P

size

2. Conduct chalkboard lessons for review and practice.

3. Discuss and evaluate performance. M
WEEK 18 tails % 7 /)7 7

1. Spend the week reviewing the various family groups gf for the Peterson Diagnostic Support Service if your district
letters as we have introduced them and in other approprigi®scribes.

groupings.

= . A

Jomlng Control Famllles Unit Three Cursive Model Test

we S g Name
_// ./// A o

b _r =

re}
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UNIT FOUR - Cursive Lesson Plans (Weeks 19-24)

CAPITAL LETTERS WEEK 19
Day One
Introduction Introduce the development of capital letfer Teach the

Some capital letters are similar to their printed counterpafgUnterclockwise oval that begins at the top. Practice large
In general, however, capitals are considered difficult (4 spaces minimum) to establish position and arm movement.

cursive writing due to the many different start points. You

will be amazed at the production patterns some students hRay Two

invented during experimentation. 1. Show the pupils how the left side is the beginning stroke
of the capitalA (pupil page 33).

You will note that the pupil book presents letterforms accord-

ing to their beginning strokesBEGINNING STROKE Unit Four - Cursive Capitals

MOVEMENT PATTERNS ARE CRITICAL. These four letters start at the top and curve around to the left.

Capitals A, C, and E can be joined.

1. Down
1. Curve Down 1. Curve Down 1. Down 2. Loop Around
Capitals begin with either a counterclockwise or a clockwisé- ShapTop 2 gm 2. LoopAround 3. Loop Around
movement.
inish or Join Finish or Join Finish or Join

-
-

Ovals are valuable as exercises only if they are made with
whole arm movement. Teach pupils to roll on the forearm/] /Z /Z f@ /@ /O
muscle - “freeze” the wrist, hand, and fingers. “Make ovals( o ( _ ( — &C _ & o & —
with your elbows!”

If you do not have time to teach proper arm movement,
the ovals to help explain letterform characteristics, but do
exercise with poor movement patterns!

t. .
escribe the movement pattern. Have pupils say the strokes

as presented on page 33.

I?Oe Fingertrace the COLOR/RHYTHM form and verbally

‘JOININC_; CAF,)ITALS . ) .. 3. Practice the lettek. Make the beginning stroke curve
Each pupil page illustrates which capitals are easy to join jy hack to the left to establish slant. The sharp top will
using a dotted line to suggest the joining. usually not touch the beginning stroke. However, ifit touches

. . it is permissible.
Easy-join capitalsA, C, E, R, N, M, K, U, X.

Also, capitals], Y, andZ may join - although not as easily.D‘,JIy Three

Other capitals can also join but you may wish to teach thgrg:\ctlce hames of people you know.

without joinings. There is little to be gained by joinBigS,
c H,I.J g g Y] S Day Four

NEVER JOIN CAPITALS - O,D, T,F, P, L, Q, &ﬁm
Vv, W

The suggested outline for capital letter presentation and

practice is very slowly paced. Many teachers find they can Show the pupils how the left curve is used for the begin-
introduce capital letters faster, particularly when pupils hawihg stroke of capitaD. Show the pupils that the print and
mastered the rhythmic movement skills during the lowercasgrsive capitals are cousins.

sequences.

2. Describe the movement pattern. The ending stroke may
Please follow each step carefully, however. The processmich the middle line or stay above the middle line, but never
making each letter is just as important as the product at tf¢ésbelow it. The finish is free and easy.
level.
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Day Five WEEK 21

Practice the capit&® in words:

These Three Letters Use Tricky Curves That Roll And Roc

E g! é é; . f ?E ; é We call these tricky curves "twist strokes." These capital letters never join in words.
WEEK 20 A A A J~_ =
Day One - Continue using pp 33 K K K N N

1. Draw the beginning loop of the capi@l Tell the pupils

that the loop is exactly like another oval, only one spa >~ - = -
down. Fingertrace the loop with the index finger to “feel” th v v v v

left curve movement pattern.

2. Describe the letter as pictured on pupil page 33. Day One
1. Introduce capital lettdd using the regular lesson proce-
Day Two dure.
Practice the capit& in words:
2. Emphasize the development of the beginning stroke.
Draw the compound curve.
3. Fingertrace and describe the movement patterns of the
capitalD on pupil page34.

Day Three 4. Describe the strokes. Be sure to show the pupils the small
1. Using the counterclockwise oval draw the beginning loj9fizontal compound curve at the bottom of the capital

of the capitakE. Then curve around the middle line, make a

loop that points down, then curve back to the left and arouldd@y Two

to show pupils the movement pattern of cajital Practice the capit@ in words.

2. Describe the letter formation as presented on page 3Bays Three, Four and Five

1. Introduce the capitalsandF. Review the development
Day Four of the beginning stroke compound curve.
Practice the capitdt carefully. Emphasize the leftward
extension of the second left curve in the body of the cdpital2. Practice the stem to establish slant. Pause before adding
the “smile,” (“rock” at the middle line).

,(] [(Z' /_(] 3. Practice a right-curve loop to form the beginning of the
( Z C 7 C 7 7 top of both letters.

7 A
Day Five

Practice the capitd& in words. 4. Practice words:

A7

77

S UL Y

T I LTI
7/

Vd

.W:ZM%&_
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WEEK 22 WEEK 24

1. Introduce the capita®, B, R,andL, pupil page 35. 1. Introduce capitalSandG as illustrated on pupil page 36.

2. lllustrate the development of each letter using oval exer-
cises. Emphasize how each letter starts. These Letters Begin On The Baseline, Two Rock - Two Roll!

These Four Letters Begin With A Rocker Upstroke
Capitals P and L are "never join" letters.

Ny sy s s i
Cre 20| TLLIIIY

2. There are only four capitals that start on the base$ne.
andG begin like the lowercase tall loop top letters.
3. Show pupils the retrace and the right curve “that makes

the pie” in the capitdP. 3. Emphasize the compound curve in the cafital
4. Emphasize the two compound curvet in 4. Emphasize the middle line pause in e
5. Practice words. 5. If you permit children to join these letters they require an

unusually longrarzan joiner.

6. Describe the movement patterns. Conduct chalkboard
WEEK 23 lessons to encourage large muscle movement.

1. Spend the week practicing the eleven capitals introduc7edpr"’mtIce words.

in weeks 19, 20, 21 and 22.

2. Use unlined paper and practice letters with your eyes / Vi

closed while describing the strokes and movement patterns%—kﬂ%%

3. The chalkboard game, "On The Spot" is excellent for i
checking start point and stroke sequence for cursive capitals-
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UNIT FIVE - Cursive Lesson Plans (Weeks 25-30)

OBJECTIVES:
1. Tolearnthe formation of the capital letters that begin wigh Notice descending height of the round tops of these
clockwise movement. letters.

2. Tolearnthe capital letters that join easily to small letters. Practice words:

3. To review position skills. 2 2

4. To practice self-evaluation skills.

1. Introduce the clockwise movement fandJ. Empha-

size large muscle patterns. ‘j% { %Q%

2. Use pupil page 36 to develop the
target letters. Fingertrace with actior

word rhythm. WEEK 27

1. Introduce capitalsl andK as described on page 37.

4. Practice words: . .
2. Point out the beginning stroke. Be sure everyone knows

the beginning stroke is exactly the same as the caiitaisl

3. Describe the movement patterns as pupils fingertrace the
%Q/ﬂ_/ %ZM/L/ %Lﬂ/ models in their book.

4. Emphasize the compound curve in the second stroke of
the capitalk. Also show pupils that the third and fourth
strokes are exactly like the capiRl

WEEK 26

5. Practice words:
1. Introduce capital$\ andM. Use pupil page 37.

2. Fingertrace to illustrate the step-by-step formation of %/Q//L/ ;E ; b A4

each letter.

These Four Letters Start With A Loop And Slant %447/

N DY
/L /L L S S
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WEEK 28 WEEK 29

1. Introduce pupil page 38. Review the clockwise, loo d—' Inltroducet (I:alpltiw' froml tpl;]p': page_zl %9 _Us_e :hih
slant movement used to start the capitgl®, M and K. evelopmental clockwise ovaltohelp puplis discriminate the
beginning stem.

Four More Letters That Start With A Loop And Slant

YUY

dy Jy Jy J), ), )/ %%fﬁ i,ﬁ

These Three Letters Start With A Loop And Curve

D - - ~ J J

Ll 7777

2. Explain that the beginning stroke forthe U, V, Xand Y i
the same movement. Emphasize how it relates to the prg'/
ous four letters; H, N, M, K and emphasize the new directi
of movement needed for each of the new letters.

i_Describe the movement pattern for each letter and use the

Btﬁc;ular lesson procedure.

3. Emphasize the pause points and retraces &Vthe

3. Fingertracethe COLOR/RHYTHM models in their book
and therwrite & saywords using the caps.

WEEK 30

4. Practice words:

W 1. Introduce capital® andZ as developed on page 39.

2. Use the regular lesson procedure.

%W 3. Conduct chalkboard lessons.

?//‘@W Culminating Activities:
1. To assess pupil achievement have pupils write the letters
W in alphabetical order without using a model. Check each

letterform carefully.
* Special Note
Since theX is rarely used in daily work, it makes sense to ude Review family groups of letters using pupil pages 33-39.
this variation of theX that relates the development of the

letter to the previous capital letters as well as the lowercase\Write a final specimen for self-evaluation of all six
X. legibility subskills.

1. Loop slant (like an H),
2. rocker joining

Then after the word is finished,
. make a long rocker upstroke to
cross through the slant.
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OPTIONAL UNIT TWO FOR CONTINUING PRINTWRITING INSTRUCTION
(Weeks 7-12 if necessary)

OBJECTIVES WEEK 8 | ) |
1. To establish proper position skills: 1. Review paper holding, body/desk position, and pencil
A. Body/desk position holding.
B. Paper and arm placement

C. Pencil and hand position 2. Emphasize the formation patterns as presented on pupil

page 7. Have pupils practice words that use the left-curve
2. Toestablish basic movement patterns for the formatior’%tlterforms'

letters:
A Downstrokes hat bat pat rat fat cat sat mat
B. Left-to-right sliding strokes lad led bad bed had pad ran fan
C. Left-curve round top strokes . . .
D. Right-curve strokes 3. Practice slant, size, smoothness and spacing.

3. Toestablishvisual memory of all letterforms and numer‘:}il Self-evaluate each daily paper.

forms. . .
5. Practice NO-LIFT letters with eyes-closed rhythm.

4. To develop speed and control. .
6. Review numerals.

5. To develop self-evaluation skills.

The critical objective of instruction in second grade is to he\A/EEK 9

pupils develop handwriting skills that permit semiautomatic Review the remaining small letters as presented on pupil
communication. Printwriting is a muscle tightening procegsage 9.

If position and movement are restricted, fluency will never

develop. Exclusive use of printing may cause bad habits tAatEmphasize position and movement.

block the acquisition of speed and fluency. However, cursive

readiness instruction enables the classroom teacher to BelfPractice, practice. Shirley's Book # 2 provides 78 repro-
pupils develop the position skills that lead to better semiauthicible pages of practice!
matic processes. You can begin cursive instruction and
continue to set high standards for daily communication using
printwriting.

The printwriting lesson plans that are described below can
used intermittently throughout the year to review and refine
slant printwriting skills.

WEEK 7
1. Review paper holding, body/desk position, and pencil ime
holding. Use pupil pages 3, 4, 5 and 6. L —a—#77

2. Have pupils practice words that use letterforms that begin
with the SLANT-LEFT basic stroke:

hit  bit  fit  pit  hill  bill Al pill
hut but nut rut put run fun bun

3. Practice slant, size, spacing and line control.

4. Self-evaluate each daily paper.
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WEEK 10 4. Practice “handwriting karate”:

This week review all capital letters in their basic stroke
families using pupil pages 11, 12, 13, 14.
1. Check visual memory by having pupils write all capital a /7

letters with their small letters without using the writing books

or wall cards. apple donut high nice
stem door chair noodle
(chop) (chop) (chop) (chop)

2. ldentify the capital letters that are exactly like the small

letters except for size: . .
6. Have pupils prepare the optional Model Test as presented

on page 16 in the pupil handbook for self-evaluation or for
c O s v.owoX z submission to Peterson Directed Handwriting for needs analy-

. . , sis.
3. Identify the capital letters that are very much alike:

J K L P T U Y Special Instructions

For Reducing Printwriting Size

4. ldentify the upper and lowercase letters that start with the
same beginning stroke movement but have other form difféfter cursive readiness instructional processes have pro-

ences. duced more rhythm and relaxed movement the teacher may
introduce smaller sized printing so that more information can
B G H | M N Q R be written on a page. However, caution is always advised.

Some pupils may need to continue with half inch ruled top-
5. Identify the letters that are drastically different in the wayiddle-baselines or to paper ruled with 3/8” guidelines. We
they start and their appearance: also note some school supply companies offer paper that has
5/16” ruling that may be helpful.

A D E F

6. Write proper nouns, sentences, poems and stories. Skhie Key In_StrUC_tiona| Objectives
evaluate. For Reducing Size:

1. To maintain good relaxed pencil position. Continue to
WEEKS 11 and 12 emphasize keeping fingeosick on the paint

1. Review the formation patterns of the printwriting letter, T intai d tionatizebet I sized
that transfer directly to cursive writing. Itis very importar@t 0 n':alllnl atltn goo Fc’j“’p"ft";” gebetweenvowel size
for children to form these letters properly. You can call the ers, tall letters (and capitals).

letters “Cursive Cousins.” o . .
3. To maintain googpacing smoothnessandline con-

acdghijlmnopagtu trol.

4. To continue using goalant downstroke consistency.

Shirley's Book # 3 uses the ‘/'
alternative forms! { 5. To continue good physical position - eye distance, arm

placement, paper position.

Recommended Materials
1. Move from top-middle-baseline separations of one-half
of an inch to 3/8 of an inch and down to /4 of an inch.

2. You may also introduce the optionabndy forms that
will add two letters to the list of cursive cousins.

3. Practice words using these forms as you emphasize exact
starting stroke movements, left-to-right sequence of strokes,
and the stopping points for each of these letters. (Only two
of the “print-cursive cousin” letters do not stop for control at
the same place in cursive writing.)
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Good Samples

This unit one sample was
reduced from 8.5" wide
paper with 1/2 inch ruling.

This grade two sample was reduced from 11 inch wide
paper with half inch ruled lines.
It was written in February for spelling practice.
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